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SESSION: Global Education
Paper 1: Learn and teach: teachers’ communities of practice in Global Citizenship Education.
Patricia Santos, CIES-ISCTE/IUL, Portugal
Involvement in professional development processes is a characteristic of the majority of Portuguese teachers. This situation
justifies the need to stir a discussion about the current models of teacher training based on the analysis of requirements
and challenges related to social and professional teaching career. For this purpose, our debate focuses on the experience
of a project to introduce the Global Citizenship Education at school, carried out between 2010 and 2011. The complexity
of the subject distanced the project of a frantic activism, bringing it closer to building a process of ‘active trust’ (Giddens,
1994) by promoting communities of practice formed by teachers from different levels and regions of Portugal. Analyzing
data from “outside” (training processes accredited by the Ministry of Education) and “inside” (questionnaires to participant
and documents produced), we are interested in analyzing dimensions of this proposal, particularly the pluralism of ideas,
creative dialogue and movements of peripheral involvement and real participation. The results point important ideas:
the equation informed debate and collective construction allows the deepening of Global Citizenship Education concepts
and practices; a negotiated proposal promotes teacher’s critical reflexivity, professional autonomy and revives the
motivation and self-confidence of teachers, traditional elements of teachers’ professionalism that have been challenged by
bureaucracy and managerialism forms promoted by current educational policies.
Keywords: teacher training, global citizenship education, community of practice.
Paper 2: Global Educational Partnerships and Community Cohesion. Can one benefit the other? Two English
secondary schools investigated.
James Rogers, University of Exeter, United Kingdom

Keywords: Community Cohesion, global educational partnerships, international links, othering.
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SESSION: Interculturality
Paper 1: Prospective teachers’ Intercultural Competence: Situation and Development.
Aida Norviliene, Klaipeda University, Lithuania, Vaiva Zuzeviciute, Vytautas Magnus University, Lithuania
This paper presents the results of the action research. The study was organized and carried out by the team of researchers:
the authors of this paper, together with two assistants (teachers, teacher of history of religion and teacher of music and
cultural). The study included 76 students from the Faculty of Pedagogy Childhood Education. The aim of the study is
to reveal the approach of learners about the opportunities to develop intercultural competence during the process of
action research (action research was carried out in Spring semester, 2012). In order to achieve the aim written reflections
(unstructured and structured) of students was completed, using a method of Contents Analysis. Reflections were written
three times during action research: at the beginning, in the middle and at the end (Cohen, Manion, Morrison, 2005 p.
239). Reflection is a method involving self-monitoring and evaluation, when we critically monitor our own activities and
collect information on the experience, about our behaviour, values, attitudes, feelings, ideas and actions. Contents analysis
enabled to identify the following opinion of students about development of their intercultural competence: knowledge
about, educational strategies. ‘Knowledge about ‘included knowledge about the structure of intercultural competence,
its elements, concepts on other cultures and their own culture, communication, and behavioural characteristics of
other nations. ‘Educational strategies’ involved a better competence level in using methods and techniques working in
a multicultural classroom. Both knowledge and competence to use educational strategies, according to students, were
useful to them both as for teachers, and for citizens. Also, students noted an increased self-confidence and ability to
work in teams and in unknown situations. Student’s contributions revealed the belief that they would be able to work in a
multicultural classroom/group, to apply knowledge practically while implementing educational projects.
Keywords: Intercultural Competence, Teacher Education.

Kristi Kõiv, University of Tartu, Estonia, Vaiva Zuzeviciute, Vytautas Magnus University, Lithuania, Sandra Rone, Riga
Teacher Training and Educational Management Academy, Latvia and Anna Liduma, Riga Teacher Training and Educational
Management Academy,
Despite the growing number of young people affected by international migration, university students’ migration is rarely a
key issue at international debates as compared to other issues. This paper draws on surveys with Estonian (N =182), Latvian
(N = 359) and Lithuania (N = 159) university undergraduates to examine migration intentions and experiences and also to
detect commonalities and differences between the three Baltic States. Theoretical basis based on modern statistical data
and tendencies about migration among young people in the three Baltic States. Based on quantitative empirical analysis
of data this project finds that a large number of the Baltic States university students express the desire to either live
abroad for a long time or permanently; the value of foreign experience for job market was mostly positive, but connected
with mixed emotions; and most of the students were able to have a low-qualified jobs and other possibilities outside the
country. Differences between the Baltic State university students migration intentions and experiences give a base to
discuss how to facilitate youth integration and support the upward mobility.
Keywords: migration, migration experience, migration tendencies, youth in the Baltic States.
Paper 3: Intercultural Literacy in the Context of Czech Educational System.
Martina Rozsypalová, University of Ostrava in Ostrava, Czech Republic
Although Czech educational system from pre-primary to upper secondary education is built up on the concept of competences
and a term of literacy is frequently used, intercultural/multicultural literacy seems to be a new term in Czech environment.
Recent researches (e.g. Zerzova, 2012) provide data about particular competences (in research realized by Jana Zerzova¡ the
focus is put on intercultural communicative competence of Czech children), but what the teachers miss is a more complex
and, on the other hand, more detail elaboration of how intercultural literacy should be developed. Apart from the National
Programme for the Development of Education, they primarily work with Framework educational programmes as with the
basic documents for the creation of school curricula. Does current curricular conception of multicultural education provide
appropriate conditions for development of intercultural literacy? If yes, how is it applied to practice? If not, what changes
can we suggest that should be necessary to made? The answers may emerge from a detail analysis of curricular documents
binding for all levels of education and from reflection of the teacher´s work, which we would both like to present in our paper.
Keywords: Intercultural literacy, Intercultural/multicultural education, Curricular documents, Practice.
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Paper 1: Views and beliefs of social studies teachers on citizenship education: a comparative study of The
Netherlands, Bulgaria and Croatia.
Margarita Jeliazkova, University of Twente, The Netherlands
This paper presents a comparative study of high school social science teachers in three European countries: the Netherlands,
Bulgaria, and Croatia. In all these countries, citizenship is an important part of curriculum. The teachers need to find ways to
deal with the everyday dilemmas of teaching a concept so highly loaded with diverse political meanings. What kind of citizens
would they educate â€“ good and adapted ones or critical and caring citizens? How would they find a balance between
teaching about personal freedom and about taking responsibility for a local and also increasingly global community? These
and other questions were posed to teachers in the three countries in interviews using Q-methodology, a combination of
quantitative and qualitative techniques. As a result, five distinct views were found in Bulgaria: Pragmatic Conservatives,
Deliberative Liberals, Local Social Guardians, Personal Growth Facilitators, and Global Future Debaters. In Croatia, the
types were: Patriotic Conservatives, Liberal Democracy Guardians, Reflective Humanists, and Personal Growth coaches. In
the Netherlands, we are in the process of completing empirical data. We expect to find variations of the four ideal types
of views: Hierarchical, Individualist, Egalitarian, and Fatalist (grid-group theory of Douglas and Wildavsky). Subsequently,
analysis of the three sets combined reveals the underlying common themes between the three countries. The study aims
to make explicit the link between teachers views on citizenship education and the underlying teacher beliefs about education,
teaching, and the social science curriculum. The second aim is to shed a light on the complexity of cultural, political, and
historical contexts surrounding the introduction and implementation of citizenship education. The third aim is to demonstrate
the crucial role of teachers, of their beliefs and experiences in shaping national and European citizenship education policies.
The implications are discussed for citizenship education policy, curriculum development, and teacher training.
Keywords: Citizenship education, Comparative study, Social science teachers, Qmethodology.
Paper 2: Ethical Education as a Means of Active Citizenship Training.
Petra Fridrichova, Matej Bel University in Banska Bystrica, Slovakia
Ethical Education is a compulsorily optional subject in primary and secondary schools. The Ethical Education (EE) objective
is the education of a personality with one’s own identity, with interiorized ethical standards, with mature moral judgement
and therefore with the behaviour determined by one’s own beliefs; with a positive attitude to himself/herself and other
people and that is why he/she is able to cooperate and to initiate cooperation. EE is thus subject oriented to: personal
development (self-understanding, positive self-esteem), social development (knowing other people, their positive judging,
group work ability and willingness, empathy, assertivity), moral development (understanding and acceptance of general
ethical standards and principles, acting in compliance with ethical standards and one’s own beliefs). Ethical Education
content basis is the prosocial development oriented programme. In spite of the fact that EE is defined primarily as the
training of a good/kind person, its civics unit is significant. In our paper we would like to show how ethical education
contributes to education to citizenship in Slovak educational system.
Keywords: ethical education, active citizenship training, curriculum of ethical education, education to prosocial behaviour.
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Until 2010 all schools in England were encouraged to create “international links” and to teach the “Global Dimension”.
One outcome was the formation of Global Education Partnerships (GEPs) whereby schools in different countries worked
together to foster mutual understanding. During the same period England experienced a number of difficult events such
as the Oldham Race Riots of 2001. As a result, two key government reports (Cantle, 2006 and Ajegbo, 2007) saw a vital
role for schools in nurturing cohesion (tolerance, respect, integration) in the community. All schools subsequently had a
duty to promote what was termed Community Cohesion (CC). This research explores the possible relationship between
GEPs and CC given they have areas of commonality in cultural dialogue and understanding. Can activities in one inform
and benefit the other? What does this actually look like in schools? The research focuses on two parallel case-study
schools in England. It is a qualitative and interpretive investigation, using an emergent and iterative process of analysis. It
explores the perspectives of staff and pupils through interviews, and from both this and school documentation ascertains
what understanding and value is placed on GEPs and CC in school, what activities take place and whether these inform
one another. Initial findings have emerged from one case study. There would appear to be two “meta-narratives”: on the
one hand, while there is an acknowledgement of the importance of CC, government school inspections (Ofsted) drive
understanding, values and delivery, with the dangers of a tokenistic “tick-box” culture. On the other hand, for some
pupils and staff, there is an element of “othering” taking place, whereby the focus is on people from “other” countries and
culture. Questions are raised about the extent to which external factors (e.g. inspections) and inherent values influence the
potential for CC and GEPs to work effectively together to bring about greater equality and understanding. A second case
study of a school with a different approach to CC and GEP will shed further light on this important issue.
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